Abstract 

This paper examines how the development of mother tongue influences the students’ self-esteem and performance in the subject of the host country language and how these vary according to gender.

The mother tongue plays a very important role in a child's identity and self-esteem as it provides the basis for the child's ability to learn so that the child finds it easier to learn their second language and other school subjects.
Based on the finding  of our research, we suggest that Mother Tongue must be a subject of the school curriculum at both primary and secondary level. The objective laid down for teaching  this subject is that the courses should contribute to enable  students to benefit as much as possible from their school education, while at the same time developing their bilingual identity and proficiency. The teaching is to be carried out in such a way that it promotes students' individual performance and strengthens their self-esteem.
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1. INTRODUCTION

In 1985, the Primary School of Alsoupolis for repatriated students was established within the political framework regarding repatriated populations, in order to meet  the needs of students with a greek family background, who lived abroad (mainly in USA, Canada, Australia, Africa and Great Britain) and came back to Greece for permanent settlement. 

If we look through the history of the school, it is obvious that during the last two years of the decade between 1984 and 1994 there has been a reduction in the influx of the school’s population from English-speaking countries. At the same time there has been a new wave of political refugee students (Ethiopia, Nigeria, Iran, etc.) and of foreign students whose parents have come to Greece as economic immigrants. 

From 1994 we observe a significant change in the population of the school. Students whose parents are foreigners, economic immigrants, mainly from the Filipines, and have permanently settled in Greece, attend the school. The needs are now different, even though the common language of communication remains  English .

 Since 1995 a significant number of students from all over Africa, as well as from Asian countries, have also attended the school programme 1995.

In 1996 according to the new policy for the education of repatriated and foreign students, with the implementation of the law No 2413/96, this school converted to a school of Cross-cultural Education.

2. THEORETICAL BACKGROUND 
How much first language maintenance is needed
Following ideas first expressed by Finnish researchers Toukamaa and Skutnabb-Kangas, Cummins and Swain (1986) put forward a threshold hypothesis: there may be threshold levels of language competence which bilingual students must attain in their first and second languages in order to avoid cognitive disadvantages and to allow the potentially beneficial aspects of becoming bilingual to influence cognitive functioning. 

Cummins and Swain do provide evidence to show that there are aspects of language proficiency that are common to both first and second language - aspects that are interdependent. This evidence suggests why less instruction in the second language often results in higher second – language proficiency scores for minority students, while for majority language student more instruction in the second language results in higher second language proficiency scores.  
Three key points about bilingualism and schooling follow from their discussion:

A. a high level of proficiency in both languages is likely to be an intellectual advantage to children in all subjects across the curriculum, when compared with their monolingual classmates.
B. in social situations where serious erosion of the first language is likely, that language needs development and maintenance if intellectual performance is not to suffer.

C. high level second language proficiency depends on well developed first language proficiency.

From these three points it seems that children from disadvantaged or oppressed minority groups generally profit from bilingual programmes, in which their first language plays the major role because this lays a language foundation which cannot otherwise be guaranteed (Blackledge, 1994).
The third of the above - mentioned point is broadly consistent with the findings of educators in the former  USSR whose experience in theses matters is   broad (McLaughlin, 1986). Also, research in Germany strongly links high level development in conceptual information and discourse strategies in the first language with high level second language development (Rehbein, 1984). 

From all this research a general conclusion is drawn: Teaching only host language as a second language to young minority language speakers early in their schooling has been a misplaced emphasis that has probably brought negative  consequences to many of the recipients of that schooling. In many educational systems the tragedy continues.
First language’s use in class

For bilingual students, the opportunity to use their first language in the school is a way to confirm and consolidate their language and it is aimed at the overall support of learning. Many bilingual students come from cultures with a strong oral tradition. The Somali language, for example, did not have a written form until 1972 and the whole religious, academic and cultural teaching was transmitted orally. These oral literary traditions, being of vital importance for the well-being of a culture, are based on remarkably advanced capacities for memory, speaking and listening. We have to invest in these capacities and also recognise the fact that some of them need to be reinforced and invigorated. 

The students must be encouraged to use their first language in class. It is expected that by strengthening the mother tongue, the students will be better prepared in their effort to support their comprehension of and learning the various cognitive subjects that they are being taught. On these grounds, it is suggested that the school should highly validate the language of origin. For this reason, the languages spoken by the children and their experiences at home should not only be appreciated and acknowledged at school, but they should also be developed and made good use of. In addition, parents often need help and confirmation so that that they will acknowledge the fact that maintaining and developing the oral and written tradition of their home language can play a vital role in learning. Research shows that strengthening the first language is a help rather than an obstacle in the way of learning a second language. Unfortunately, for children whose language is not well grounded till they reach school age, it is statistically possible that they may fall far behind in the acquisition of the second one, since the fundamental conceptual and language competency is not properly developed in order to help in the transmission of knowledge (Cummings, 1984).

Basic communication with the child in the school and in the community

It is essential that the school collect basic information that will help assess the learning needs of a bilingual child, right upon the child’s first registration. Of course, in most schools, certain standard information upon registration is mandatory. For bilingual children, the school needs more information apart from the usual demographic characteristics needed for monolingual children, since this is expected to help in designing teaching and learning more explicitly. 

The main reason why we collect information related to family status is to link it with data observation related to students’ background in order to contrast and evaluate the past with the present and to converse during the discourse, thus approaching the student’s and the parent’s pictures as a whole (Lydaki, A. 2001).
The review of international literature shows that modern speculation revolves around significant problems which we must not ignore in our attempt to help bilingual students develop in the new linguistic and school environment. 

We suggestively mention some of the speculations that we should deal with when trying to help these students improve their performance in the home country language. 

Regarding the language or languages used:

· What languages are used by individual members of the immediate family to the child? 
· What languages are used by the child to them in return? 

· Which languages can the child read? (Is the child learning to read?)

· Which languages can the child write? (Is the child learning to write?)

Social factors:
· Information (and dates) about the number of terms of previous schooling in Greece.
· Information on previous schooling (and extent) abroad.

· Information on extended visits abroad, family separations (and dates).

· Details of names of both parents, names and ages of siblings.

· Details of family’ s  religion, festivals observed, dietary requirements.

· Family’s  view of important illnesses or other medical factors seen as important.

· Community links

· Does the child attend any school/class/group in the community? How often?

· What is the name/address of the organisation?

· Who is the contact person for the group?

· What language is used/taught there?

Why should we do it?

· To provide a communication channel between among parents and school.

· To provide a framework for discussion with parents.

· To emphasise the importance of working together in order to support the child’s learning at school.

· To encourage the parents to continue to support first language development through story telling, sharing books and reading in the home language.

· To collect a full picture about the languages which the child learns outside school and speaks with the members of his / her family.

          Teachers need to be aware that:

· Parent’s experiences of their own schooling may not always be positive ones

· In some cultures parents are not expected or encouraged to participate in the process of their child’s education at school.

· Some parents may have had little formal schooling in their own countries or may be illiterate in the standard form of their language. (Deryn Hall, 1995)

  A teacher that will function as a link between the school and the home, or some other adult employed in the school who speaks the child’s home language, can get in contact with the parents. If it is absolutely essential, the school may have access to parents who volunteer to take on the responsibility of interpretation. 

· We fill in the information matrix. The headings act as assistant memory in searching out all details. 

· With older students, concurrently or successively, we can ask them to fill in their own language information guided by the questions above.

· We arrange a meeting. A casual unofficial atmosphere is important and the meeting can be perceived as a collection of information and as a conversation instead of being based on a formal questionnaire.

· The parents should be encouraged to add any kind of information they believe is relevant. 

·  They may wish to bring a friend or a member of their extended family to support them and/or act as an interpreter.

· The school must have a clear idea as to where this information will be stored and who will have access to it.

· We emphasise the fact that the purpose of the meeting is to help the child to make the most of the learning opportunities given by the school. 

3. PURPOSE OF STUDY AND THE METHODS
The present study aspires to approach the operational use of a learning model that involves support of the mother tongue and also a structured cooperation between the school and the family at the same time through systematically organised teaching intervention. 

In specific, with the publication of the findings of this research, it might become possible that primary school educators should pay attention to and take an interest in the effectiveness of a comparison between the impact of a programme for the reinforcement of the mother tongue and a traditional teaching programme on the students’ academic performance in the area of reading ability, while utilising the parent-student-teacher cooperation.

On the basis of what was mentioned above, this study also aims at sensitising teachers and other experts in the issue of designing teaching interventions in foreign language speaking students integrating first language support, as contemporary theoretical approach indicate. 

In this study, apart from the conditions (experimental and control groups) which are expected to affect reading ability in different ways, there also co-exist and influence the fluctuations in the reading ability the following: a) interactive learning between teacher – student – parent, b) the developmental dimension in the improvement of the students’ reading ability, and c) the educational meeting for discourse regarding the students’ progress. 

Therefore, the language ability is examined on the basis of an intervention procedure (experimental and control) in relation to reading development, as well as the cooperation between teacher, student and parent, in the two intervention groups. Other related variables are the social environment a student comes from in combination with the educational level of the parents and the student’s gender, which are likely to influence reading ability.  

The aims of the study were stated in the form of hypotheses, although this was partially “undue” since the research plan is not purely experimental. Nevertheless, by using techniques of experimental strategy, research hypotheses were selected and stated instead of exploratory questions, as we can formulate possible predictions regarding the expected results of this study based on the relevant international literature. 

It is also highlighted that the approach is deductive when we refer to research hypotheses. This means that the study is based on a priori stated prediction, which is based on similar studies carried out abroad, about the expected results of this particular study, ultimately aiming at checking the accuracy or inaccuracy of this foretelling  (B. Sundblad, 1983, E. Nina-Pazarzi  2005).

In particular, the study of the relevant literature about designing a learning programme utilising the support of mother tongue in order to extract results in the development of foreign language speaking students’ reading ability, as well as the purpose and the questions of the research, led to the formulation of the general hypothesis.

The effect of teaching with a “programme of strengthening mother tongue” in comparison with the effect of “traditional way of teaching” and in relation with the cooperation between teacher – student – parent, influences the student’s progress in four distinct areas: a) cognitive skills, b) overall academic image of the student, c) skills development and d) overall teacher evaluation. 

METHODOLOGICAL TOOLS

We present suggestively some of the methodological tools used in this study concerning recording demographic information and the students’ linguistic history.

A. The Bilingual Pupil at Home and in the Community

Basic Family Details

Full Name

Name child is called at home ……………………………………… Age Now…………….

Name to be called at school (if different)……………………………………………………

Arrival date in Greece (if not Greek born)…………………………………………………...

Length of previous school abroad……………………………………………………………

Names of schools in Greece………………………………………………………………….

Number of terms of Greek schooling………………………………………………………...

Date of long extended absences from schooling…………………………………………..

Place of birth…………………………………………………Religion……………………….

Does child live with both parents as part of family unit?.................................................

If not who are carers?.....................................................................................................

Mothers name………………………………………………………………………………….

Fathers name…………………………………………………………………………………..

School correspondence should be addressed to ………………………………………….

Most useful written language for family is…………………………………………………...

Names and ages of siblings…………………………………………………………………..

Languages 

Languages spoken at home by pupil to… ………………Mother……….. Grandparents…………







          Father…………. Siblings………………

Languages used by family members to child

Can child read/write languages other than Greek?        write…………… read…………………..

Is child learning to read/write in languages other than Greek………………………………………

Community Links

Does child attend any school/class in community/…………………………………………………..

Mother tongue class……………community school………….religious…….Mosque/classes……

What languages are used taught there?......................................................................................

What is the name/addresses of organisation?.............................................................................

Who is contact person for group?  ……………………………………………………………………

Is interpreter needed for teacher to communicate with parents?.................................................

If so, who might this be?..............................................................................................................

Family view of important illnesses/or other medical factors seen as important…………………

Is child right handed? Left-handed?.............................................................................................
Does child require any regular medication during school day……………………………………...

Secondary pupil languages form

What languages do I use?
        What languages do they use to me?







Mother







Father

ME






Sisters & Brothers







Grandparents

I think that I talk……………….a bit                         quite well             very well

I read………………………….. a bit                         quite well             very well

I can copy……………………………………………………………………………..

I write it ……………………….  a bit                         quite well             very well

When I think about home, I think in…………………………………………………

When I am at school, I think in………………………………………………………

Can I say all I want to in………………………….? Yes                       No

Can I say all I want to in Greek…………………?  Yes                       No

I think I am best at using the……………………………..….language, at present

Date completed………………………………………………………………………..

(By Deryn Hall, 1995)

B.   The matrix for recording the development of the student’s cognitive skills

The results of the student’s progress within a predetermined period of 30 days are recorded on the matrix for recording the student’s development.

This matrix consists of four   thematic areas which are taken as indices and for each index there are predetermined criteria. 

The first area refers to the “student’s cognitive skills” index regarding his/her reading ability with specified criteria:

· Understanding text content

· Oral language

· Written language

· Reading ability development

The second area refers to the causes that affect the student’s performance. It refers to the “overall academic picture of the student” index and it mostly has to do with his/her preparation at home:

· Presence and time of arrival at school

· Readiness degree, that is, whether he/she brings his/her books and notebooks, etc.

· School responsibilities and degree of preparation at home

· Cooperation between family members and the school. Support for the student.

· Cooperative skills and relation to peers

The third area refers to the “overall academic picture of the student” index, with criteria to be examined relating to the student’s learning behaviour in the class, such as:

· Ability to concentrate in the class and ability to work independently

· Work rate, based on the self-regulation model. 

· Quality of work results

· Precision and method at work

The fourth area refers to the “overall assessment of the student” index and is derived from the combined opinion of the three parties that participate in the procedure and is related to the following criteria:

· Positive improvement in comparison with the past

· Satisfactory but fluctuating performance in comparison with the past

· Unsatisfactory improvement, stagnation, in comparison with the past

· Totally negative performance

Finally, an agreement between the three parties follows, and the areas where the student needs improvement are identified.

4. RESULTS

             THE STATISTICAL ANALYSIS

Student population

During the school year 2004-2005 the student population of the school reached the number of 150. 

All the classes of the school operate on the basis of levels/sections. In each class there is an advanced, an intermediate and a beginner level. The age range of the students is from 6 years to 12 years. Students’ placement is decided on the basis of their knowledge of the greek language. The past two years there has been an additional separate section for 8 teaching hours per week composed of students whose mother tongue is none of those taught at the school, that is, they speak no greek and no English, which means that there is a corresponding need for them to be taught in their mother tongue. 

  Meanwhile, there are three afternoon classes (from 13.30 to 16.00) in the context of the expanded curriculum. In these classes, students are offered supportive teaching, information technology lessons, dance lessons, art lessons, as well as activities regarding environmental education, health education, cross-cultural education and consumer’s education.  

The students’ origin is shown below:

Greece



22

USA, Australia, Canada

63

European Union


 4

Eastern Europe


 8

Asia




51

Africa




48

From these students, 102 are repatriated, 22 are locals and 72 are foreigners.

The educational level of their parents is indicated by the school records to be 60% of university level, 35% of secondary education level and 5% of primary education level. 

The home languages of the students are:

Greek

English

Roman

Russian

Filipinese

Suahili

Ethiopian

A distinctive characteristic of the present student population is that 40% of them speak three languages: their home language, English and greek. The school does not offer a system of additional support for the mother tongue besides the aforementioned class. The official language of communication is greek (Papagianni A., 2002).
In order to examine whether the students in the control group demonstrate a picture of reading ability different from that of the students in the experimental group, initially as well as during the whole experimental procedure, recordings were done on four distinct topical areas (discourse about the student’s progress, with indices referring: to the overall academic picture of the student (present, cooperation skill, homework), to the development of the student’s abilities (work rate, quality of results, precision, method) and to the student’s cognitive skills (listening/comprehension, oral language: expression and speaking, reading and comprehension of  written language, reading ability). The fourth topical area refers to the overall picture of the student as it is derived from the three indices above. 

Data analysis was conducted on the whole sample (152 students) and seven (7) different measurements were recorded for each student (one recording each month) within a period of seven months.

Statistical analysis was done with the t criterion (t-test), which examines the equality of the means, taking into consideration the typical errors of the means. The greater the typical error the greater the uncertainty about what happens in the respective mean of the population (which we are trying to estimate). Thus, two mean values of the sample which have a big discrepancy may not have a statistically significant difference if the respective typical errors are great (P-value). Statistical analysis was done with the t criterion (t-test), since it is a fluctuating viewing through control of the two sub-groups (performance of the students in the control and experimental group).   

Recordings are done every month following the cooperation and agreement between teacher, student and parent. The questions-criteria are fourteen in total and are given in the form of: “very good”, which is completed by the teacher with number 4; “satisfactorily”, which is completed by the teacher with number 3; “fair”, which is completed by the teacher with number 2; “unsatisfactorily”, which is completed by the teacher with number 1. 

The extent to which the students’ progression in their reading ability is improved is subsequently examined through the mean that results from the recordings done during the seven months and from the difference between these means for the two groups. 
The difference in the “cognitive starting point”, the background and the repertoire of the students regarding their overall academic picture (presence, cooperation skill, homework), the development of their skills (work rate, quality of results, precision, method) and their cognitive skills (listening/comprehension, oral language: expression and speaking, reading and comprehension of written language, reading aptitude), seem to affect the overall assessment, while they do not appear to affect the degree of improvement in development, which is analysed subsequently. 

For example, while the students in the experimental group do not reach significantly higher measurements, regarding their overall assessment, they nevertheless demonstrate the most important improvement statistically in their development in comparison with the students in the control group. 

In Table 1 the process of the students in both groups during the seven-month intervention is explicitly shown for the experimental group and the control group taught traditionally. 

It is obvious that the students in the control group demonstrate high mean values in their overall assessment, while the students in the experimental group demonstrate greater improvement in general and also more specifically in skills that are related to the parents’ involvement, as is shown progressively. 
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Table 1: General statistical examination of the control and experimental groups for the seven months of monitoring in the Progress Discourse.

	Months
	Total sample


	Control group
	Experimental group
	Statistically significant difference

	Cognitive skills
	2,67
	0,73
	2,79
	0,78
	2,57
	0,67
	-0,22
	0,0578

	Cognitive skills
	2,70
	0,74
	2,83
	0,77
	2,59
	0,69
	-0,24
	0,0420

	Cognitive skills
	2,83
	0,68
	2,89
	0,70
	2,78
	0,67
	-0,12
	0,2991

	Cognitive skills
	3,03
	0,71
	2,90
	0,70
	3,15
	0,70
	0,24
	0,0333

	Cognitive skills
	3,13
	0,65
	3,01
	0,64
	3,24
	0,63
	0,23
	0,0278

	Cognitive skills
	3,16
	0,67
	3,01
	0,65
	3,29
	0,66
	0,28
	0,0095

	Cognitive skills
	3,19
	0,66
	3,04
	0,63
	3,33
	0,65
	0,29
	0,0053

	Overall academic picture
	3,27
	0,48
	3,19
	0,42
	3,35
	0,52
	0,16
	0,0444

	Overall academic picture
	3,29
	0,48
	3,21
	0,42
	3,37
	0,52
	0,16
	0,0441

	Overall academic picture 
	3,40
	0,45
	3,29
	0,40
	3,50
	0,47
	0,21
	0,0033

	Overall academic picture
	3,47
	0,48
	3,25
	0,45
	3,66
	0,42
	0,41
	0,0000

	Overall academic picture
	3,48
	0,50
	3,27
	0,47
	3,67
	0,45
	0,40
	0,0000

	Overall academic picture
	3,48
	0,53
	3,23
	0,52
	3,71
	0,43
	0,48
	0,0000

	Overall academic picture
	3,49
	0,53
	3,24
	0,52
	3,73
	0,43
	0,48
	0,0000

	Skills development
	2,62
	0,60
	2,63
	0,59
	2,61
	0,61
	-0,02
	0,8427

	Skills development
	2,67
	0,59
	2,68
	0,58
	2,66
	0,60
	-0,02
	0,8056

	Skills development
	2,79
	0,55
	2,74
	0,54
	2,84
	0,55
	0,10
	0,2678

	Skills development
	2,94
	0,63
	2,74
	0,58
	3,12
	0,63
	0,38
	0,0002

	Skills development
	3,00
	0,64
	2,77
	0,60
	3,22
	0,60
	0,45
	0,0000

	Skills development
	3,03
	0,65
	2,78
	0,59
	3,27
	0,61
	0,49
	0,0000

	Skills development
	3,06
	0,64
	2,80
	0,59
	3,29
	0,60
	0,49
	0,0000

	Overall assessment
	2,84
	0,73
	2,93
	0,75
	2,75
	0,71
	-0,18
	0,1205

	Overall assessment
	2,88
	0,71
	2,99
	0,72
	2,78
	0,69
	-0,20
	0,0799

	Overall assessment
	3,04
	0,69
	3,08
	0,70
	3,00
	0,68
	-0,08
	0,4645

	Overall assessment
	3,16
	0,77
	3,03
	0,80
	3,29
	0,72
	0,26
	0,0338

	Overall assessment
	3,22
	0,77
	3,08
	0,81
	3,35
	0,72
	0,27
	0,0297

	Overall assessment
	3,23
	0,78
	3,08
	0,81
	3,37
	0,72
	0,28
	0,0232

	Overall assessment
	3,19
	0,75
	3,10
	0,80
	3,28
	0,70
	0,18
	0,1354


Table 2: Mean values in the 4th month for all criteria from the Progress Discourse
	Months
	Progress discourse
	Total sample 
	boys
	girls

	        COGNITIVE SKILLS
	N=152
	N=73
	N=79

	Months
	Assessment of:
	Μ
	
	Μ
	τα
	Μ
	

	1st
	 Listening/comprehension
	2,84
	0,78
	3,00
	0,85
	2,68
	0,69

	2nd
	Listening/comprehension
	2,87
	0,80
	3,04
	0,86
	2,71
	0,72

	3rd
	Listening/comprehension
	3,08
	0,72
	3,16
	0,75
	3,00
	0,70

	4th
	Listening/comprehension
	3,30
	0,75
	3,19
	0,76
	3,41
	0,73

	5th
	Listening/comprehension
	3,44
	0,66
	3,38
	0,66
	3,49
	0,66

	6th
	Listening/comprehension
	3,43
	0,70
	3,34
	0,73
	3,51
	0,66

	7th
	Listening/comprehension
	3,45
	0,67
	3,37
	0,72
	3,53
	0,62

	1st
	Oral language
	2,85
	0,75
	3,00
	0,83
	2,71
	0,64

	2nd
	Oral language
	2,88
	0,77
	3,04
	0,84
	2,73
	0,67

	3rd
	Oral language
	3,07
	0,70
	3,16
	0,73
	2,99
	0,67

	4th
	Oral language
	3,31
	0,72
	3,23
	0,74
	3,38
	0,70

	5th
	Oral language
	3,40
	0,68
	3,34
	0,67
	3,46
	0,69

	6th
	Oral language
	3,43
	0,67
	3,37
	0,66
	3,48
	0,68

	7th
	Oral language
	3,45
	0,64
	3,40
	0,64
	3,51
	0,64

	1st
	Written language
	2,36
	0,73
	2,38
	0,72
	2,33
	0,75

	2nd
	Written language
	2,39
	0,73
	2,44
	0,71
	2,35
	0,75

	3rd
	Written language
	2,45
	0,69
	2,47
	0,69
	2,44
	0,69

	4th
	Written language
	2,55
	0,75
	2,40
	0,68
	2,68
	0,79

	5th
	Written language
	2,62
	0,72
	2,44
	0,67
	2,78
	0,73

	6th
	Written language
	2,72
	0,80
	2,45
	0,67
	2,96
	0,84

	7th
	Written language
	2,72
	0,79
	2,47
	0,65
	2,96
	0,84

	1st
	Reading aptitude
	2,50
	0,80
	2,56
	0,80
	2,44
	0,80

	2nd
	Reading aptitude
	2,50
	0,80
	2,56
	0,80
	2,44
	0,80

	3rd
	Reading aptitude
	2,59
	0,81
	2,60
	0,79
	2,58
	0,83

	4th
	Reading aptitude
	2,80
	0,77
	2,74
	0,76
	2,86
	0,78

	5th
	Reading aptitude
	3,02
	0,71
	2,95
	0,74
	3,09
	0,68

	6th
	Reading aptitude
	3,08
	0,75
	3,04
	0,81
	3,11
	0,70

	7th
	Reading aptitude
	3,14
	0,76
	3,07
	0,79
	3,20
	0,74


Table 3: Mean values and standard deviations for the total of the students in the experimental group and for each group separately, considering the gender, for each one of the seven measurements in cognitive skills.

5. Epilogue 

Having access to the school curriculum is a matter of equal opportunities for the students. It is their right to be able to unfold their potential for learning. Bilingual students are able for high achievements if the right   requirements, educational materials and methodologies are applied in class. If differentiation is considered an end in itself rather than a result of the integration practices, unavoidably some schools / teachers will respond only in relation with the child’s cognitive abilities. Placement, grouping and categorisation depending on skills are often considered a solution to this. For foreign language speaking students, the question of equal opportunities in accessing language is to be addressed. These may well be students with high cognitive skills, but they still have to demonstrate that they possess concepts using the greek language as their linguistic means. Quite often, due to their limited aptitude in the language, it so happens that they are placed with students of lower abilities. Integration should mean that the curriculum is both appropriate and motivating for all students and this plays some role in maintaining the students’ positive behaviour in the school. 

Needs across the curriculum

· Even if students have been registered as beginners, it will be necessary   to be continued the language support and evaluation.  These students will continue to be selected and included in groups that will receive support in the class.

· Additional help from the classroom teacher or other adults will have to be reinforced by an expert at language support, who will suggest methods, group activities, material and conceptual contexts, suitable for the support of the child’s learning in the class. This support can also be given by the bilingual teacher / assistant for a while.

· Support from peers in a group that will include other same-language-speaking students is also desirable, but it is important to ensure that the group includes students with a greater capacity of using greek. 

· Apart from the language support offered in the class, specially designed language and cognitive support may be appropriate for some bilingual students at the stage of School Action.

· Good communication with parents should be established by the school as early as possible. 

Equipment / Materials

· Bilingual students may need increased access to the common equipment and differentiated materials, including bilingual or translated texts.

· Support based on Information Technology is highly constructive in terms of multi-sensory and culturally appropriate materials (Nina Pazarzi and Paraskeva 2003). On the market there are some excellent programmes which enable children to interact in various ways, not entirely based on the written text. 
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Descriptives&Graphs

		N=		152				73				79

				Mean		Std. Deviation		Mean		Std. Deviation		Mean		Std. Deviation		Diafora MO peir meion MO elegxou

		katanoisi/antilipsi		2.84		0.78		3.00		0.85		2.68		0.69		-0.32

		katanoisi/antilipsi		2.87		0.80		3.04		0.86		2.71		0.72		-0.33

		katanoisi/antilipsi		3.08		0.72		3.16		0.75		3.00		0.70		-0.16

		katanoisi/antilipsi		3.30		0.75		3.19		0.76		3.41		0.73		0.21

		katanoisi/antilipsi		3.44		0.66		3.38		0.66		3.49		0.66		0.11

		katanoisi/antilipsi		3.43		0.70		3.34		0.73		3.51		0.66		0.16

		katanoisi/antilipsi		3.45		0.67		3.37		0.72		3.53		0.62		0.16

		proforikos logos		2.85		0.75		3.00		0.83		2.71		0.64		-0.29

		proforikos logos		2.88		0.77		3.04		0.84		2.73		0.67		-0.31

		proforikos logos		3.07		0.70		3.16		0.73		2.99		0.67		-0.18

		proforikos logos		3.31		0.72		3.23		0.74		3.38		0.70		0.15

		proforikos logos		3.40		0.68		3.34		0.67		3.46		0.69		0.11

		proforikos logos		3.43		0.67		3.37		0.66		3.48		0.68		0.11

		proforikos logos		3.45		0.64		3.40		0.64		3.51		0.64		0.11

		graptos logos		2.36		0.73		2.38		0.72		2.33		0.75		-0.05

		graptos logos		2.39		0.73		2.44		0.71		2.35		0.75		-0.08

		graptos logos		2.45		0.69		2.47		0.69		2.44		0.69		-0.02

		graptos logos		2.55		0.75		2.40		0.68		2.68		0.79		0.29

		graptos logos		2.62		0.72		2.44		0.67		2.78		0.73		0.35

		graptos logos		2.72		0.80		2.45		0.67		2.96		0.84		0.51

		graptos logos		2.72		0.79		2.47		0.65		2.96		0.84		0.50

		anagnostiki ikanotita		2.66		0.83		2.78		0.87		2.54		0.78		-0.24

		anagnostiki ikanotita		2.66		0.83		2.79		0.87		2.54		0.78		-0.25

		anagnostiki ikanotita		2.73		0.83		2.78		0.84		2.68		0.82		-0.10

		anagnostiki ikanotita		2.97		0.83		2.79		0.85		3.13		0.79		0.33

		anagnostiki ikanotita		3.06		0.77		2.88		0.82		3.23		0.68		0.35

		anagnostiki ikanotita		3.07		0.77		2.89		0.83		3.23		0.68		0.34

		anagnostiki ikanotita		3.13		0.79		2.92		0.81		3.33		0.71		0.41

		parousies / stin ora tou		3.77		0.53		3.86		0.42		3.68		0.61		-0.18

		parousies / stin ora tou		3.82		0.48		3.86		0.42		3.78		0.52		-0.08

		parousies / stin ora tou		3.88		0.38		3.92		0.32		3.85		0.43		-0.07

		parousies / stin ora tou		3.92		0.34		3.95		0.28		3.90		0.38		-0.05

		parousies / stin ora tou		3.91		0.37		3.95		0.28		3.87		0.43		-0.07

		parousies / stin ora tou		3.86		0.48		3.85		0.52		3.87		0.43		0.02

		parousies / stin ora tou		3.86		0.48		3.84		0.53		3.87		0.43		0.04

		fernei ta vivlia, tetradia ktl mazi tou		3.18		0.74		3.16		0.73		3.19		0.75		0.03

		fernei ta vivlia, tetradia ktl mazi tou		3.18		0.72		3.21		0.73		3.16		0.72		-0.04

		fernei ta vivlia, tetradia ktl mazi tou		3.31		0.68		3.34		0.65		3.28		0.71		-0.06

		fernei ta vivlia, tetradia ktl mazi tou		3.41		0.69		3.25		0.72		3.57		0.61		0.32

		fernei ta vivlia, tetradia ktl mazi tou		3.42		0.71		3.26		0.75		3.57		0.63		0.31

		fernei ta vivlia, tetradia ktl mazi tou		3.45		0.70		3.23		0.77		3.65		0.56		0.41

		fernei ta vivlia, tetradia ktl mazi tou		3.46		0.69		3.26		0.76		3.65		0.56		0.39

		etoimazei ta spitika tou kathikonta		3.01		0.74		3.01		0.75		3.00		0.73		-0.01

		etoimazei ta spitika tou kathikonta		3.05		0.74		3.07		0.75		3.04		0.74		-0.03

		etoimazei ta spitika tou kathikonta		3.24		0.71		3.19		0.68		3.29		0.74		0.10

		etoimazei ta spitika tou kathikonta		3.36		0.77		3.12		0.76		3.57		0.71		0.45

		etoimazei ta spitika tou kathikonta		3.36		0.75		3.14		0.75		3.56		0.69		0.42

		etoimazei ta spitika tou kathikonta		3.36		0.74		3.11		0.77		3.59		0.63		0.49

		etoimazei ta spitika tou kathikonta		3.38		0.73		3.12		0.76		3.61		0.61		0.48

		sinergasia spitiou sxoleiou - simparastasi sto mathiti		3.31		0.83		2.84		0.85		3.75		0.52		0.91

		sinergasia spitiou sxoleiou - simparastasi sto mathiti		3.32		0.83		2.85		0.84		3.75		0.52		0.90

		sinergasia spitiou sxoleiou - simparastasi sto mathiti		3.34		0.82		2.85		0.84		3.80		0.46		0.95

		sinergasia spitiou sxoleiou - simparastasi sto mathiti		3.32		0.81		2.77		0.79		3.82		0.38		1.06

		sinergasia spitiou sxoleiou - simparastasi sto mathiti		3.32		0.81		2.78		0.80		3.82		0.38		1.04

		sinergasia spitiou sxoleiou - simparastasi sto mathiti		3.32		0.81		2.77		0.79		3.82		0.38		1.06

		sinergasia spitiou sxoleiou - simparastasi sto mathiti		3.34		0.81		2.81		0.81		3.82		0.38		1.01

		ikanotita sigkentrosis sto mathima kai ikanotita na ergazetai aneksartita		2.96		0.79		3.04		0.84		2.89		0.73		-0.16

		ikanotita sigkentrosis sto mathima kai ikanotita na ergazetai aneksartita		3.07		0.76		3.12		0.82		3.01		0.71		-0.11

		ikanotita sigkentrosis sto mathima kai ikanotita na ergazetai aneksartita		3.18		0.72		3.16		0.76		3.20		0.69		0.04

		ikanotita sigkentrosis sto mathima kai ikanotita na ergazetai aneksartita		3.41		0.75		3.26		0.80		3.54		0.68		0.28

		ikanotita sigkentrosis sto mathima kai ikanotita na ergazetai aneksartita		3.45		0.74		3.27		0.80		3.62		0.63		0.35

		ikanotita sigkentrosis sto mathima kai ikanotita na ergazetai aneksartita		3.50		0.74		3.27		0.80		3.71		0.60		0.43

		ikanotita sigkentrosis sto mathima kai ikanotita na ergazetai aneksartita		3.53		0.72		3.30		0.79		3.73		0.57		0.43

		rithmos ergasias		2.55		0.60		2.53		0.55		2.56		0.64		0.02

		rithmos ergasias		2.59		0.59		2.59		0.55		2.59		0.63		0.01

		rithmos ergasias		2.74		0.57		2.67		0.53		2.81		0.60		0.14

		rithmos ergasias		2.89		0.67		2.68		0.60		3.08		0.68		0.39

		rithmos ergasias		2.96		0.70		2.71		0.63		3.19		0.68		0.48

		rithmos ergasias		2.99		0.70		2.75		0.64		3.22		0.67		0.46

		rithmos ergasias		3.02		0.70		2.78		0.65		3.24		0.68		0.46

		poiotita apotelesmaton ergasias		2.48		0.56		2.47		0.55		2.49		0.57		0.03

		poiotita apotelesmaton ergasias		2.51		0.56		2.51		0.56		2.51		0.57		-0.00

		poiotita apotelesmaton ergasias		2.57		0.57		2.53		0.58		2.59		0.57		0.06

		poiotita apotelesmaton ergasias		2.68		0.67		2.49		0.58		2.86		0.69		0.37

		poiotita apotelesmaton ergasias		2.75		0.68		2.51		0.58		2.97		0.70		0.47

		poiotita apotelesmaton ergasias		2.79		0.72		2.51		0.58		3.05		0.75		0.54

		poiotita apotelesmaton ergasias		2.81		0.72		2.53		0.58		3.06		0.74		0.53

		akriveia kai methodikotita stin ergasia		2.49		0.63		2.48		0.58		2.51		0.68		0.03

		akriveia kai methodikotita stin ergasia		2.53		0.63		2.52		0.58		2.53		0.68		0.01

		akriveia kai methodikotita stin ergasia		2.66		0.60		2.58		0.55		2.73		0.63		0.16

		akriveia kai methodikotita stin ergasia		2.78		0.70		2.53		0.58		3.00		0.73		0.47

		akriveia kai methodikotita stin ergasia		2.84		0.69		2.58		0.60		3.09		0.68		0.51

		akriveia kai methodikotita stin ergasia		2.86		0.70		2.58		0.60		3.11		0.70		0.54

		akriveia kai methodikotita stin ergasia		2.87		0.70		2.59		0.60		3.13		0.69		0.54

		ikanotita sinergasias kai sxeseis me simmathites		3.10		0.65		3.08		0.57		3.11		0.72		0.03

		ikanotita sinergasias kai sxeseis me simmathites		3.10		0.65		3.08		0.57		3.11		0.72		0.03

		ikanotita sinergasias kai sxeseis me simmathites		3.22		0.64		3.14		0.58		3.29		0.68		0.15

		ikanotita sinergasias kai sxeseis me simmathites		3.33		0.63		3.19		0.64		3.46		0.59		0.26

		ikanotita sinergasias kai sxeseis me simmathites		3.38		0.64		3.22		0.67		3.53		0.57		0.31

		ikanotita sinergasias kai sxeseis me simmathites		3.39		0.69		3.18		0.73		3.59		0.59		0.42

		ikanotita sinergasias kai sxeseis me simmathites		3.45		0.69		3.19		0.72		3.68		0.57		0.49

		sinoliki ektimisi		2.84		0.73		2.93		0.75		2.75		0.71		-0.18

		sinoliki ektimisi		2.88		0.71		2.99		0.72		2.78		0.69		-0.20

		sinoliki ektimisi		3.04		0.69		3.08		0.70		3.00		0.68		-0.08

		sinoliki ektimisi		3.16		0.77		3.03		0.80		3.29		0.72		0.26

		sinoliki ektimisi		3.22		0.77		3.08		0.81		3.35		0.72		0.27

		sinoliki ektimisi		3.23		0.78		3.08		0.81		3.37		0.72		0.28

		sinoliki ektimisi		3.19		0.75		3.10		0.80		3.28		0.70		0.18

		Valid N (listwise)

		a

																		Statistika simantiki diafora

		KNT1		2.67		0.73		2.79		0.78		2.57		0.67		-0.22		0.0578

		KNT2		2.70		0.74		2.83		0.77		2.59		0.69		-0.24		0.0420

		KNT3		2.83		0.68		2.89		0.70		2.78		0.67		-0.12		0.2991		Η διαφοροποίηση γίνεται στον τέταρτο μήνα και μετά επέρχεται εξισορρόπηση ή και πτώση (overall 7)

		KNT4		3.03		0.71		2.90		0.70		3.15		0.70		0.24		0.0333

		KNT5		3.13		0.65		3.01		0.64		3.24		0.63		0.23		0.0278

		KNT6		3.16		0.67		3.01		0.65		3.29		0.66		0.28		0.0095

		KNT7		3.19		0.66		3.04		0.63		3.33		0.65		0.29		0.0053

		CNDAT1		3.27		0.48		3.19		0.42		3.35		0.52		0.16		0.0444

		CNDAT2		3.29		0.48		3.21		0.42		3.37		0.52		0.16		0.0441

		CNDAT3		3.40		0.45		3.29		0.40		3.50		0.47		0.21		0.0033

		CNDAT4		3.47		0.48		3.25		0.45		3.66		0.42		0.41		0.0000

		CNDAT5		3.48		0.50		3.27		0.47		3.67		0.45		0.40		0.0000

		CNDAT6		3.48		0.53		3.23		0.52		3.71		0.43		0.48		0.0000

		CNDAT7		3.49		0.53		3.24		0.52		3.73		0.43		0.48		0.0000

		CNDBT1		2.62		0.60		2.63		0.59		2.61		0.61		-0.02		0.8427

		CNDBT2		2.67		0.59		2.68		0.58		2.66		0.60		-0.02		0.8056

		CNDBT3		2.79		0.55		2.74		0.54		2.84		0.55		0.10		0.2678

		CNDBT4		2.94		0.63		2.74		0.58		3.12		0.63		0.38		0.0002

		CNDBT5		3.00		0.64		2.77		0.60		3.22		0.60		0.45		0.0000

		CNDBT6		3.03		0.65		2.78		0.59		3.27		0.61		0.49		0.0000

		CNDBT7		3.06		0.64		2.80		0.59		3.29		0.60		0.49		0.0000

		sinoliki ektimisi 1		2.84		0.73		2.93		0.75		2.75		0.71		-0.18		0.1205

		sinoliki ektimisi 2		2.88		0.71		2.99		0.72		2.78		0.69		-0.20		0.0799

		sinoliki ektimisi 3		3.04		0.69		3.08		0.70		3.00		0.68		-0.08		0.4645

		sinoliki ektimisi 4		3.16		0.77		3.03		0.80		3.29		0.72		0.26		0.0338

		sinoliki ektimisi 5		3.22		0.77		3.08		0.81		3.35		0.72		0.27		0.0297

		sinoliki ektimisi 6		3.23		0.78		3.08		0.81		3.37		0.72		0.28		0.0232

		sinoliki ektimisi 7		3.19		0.75		3.10		0.80		3.28		0.70		0.18		0.1354				Ποιος θα ήταν ένα καλός ενδείκτης για τη συνολική επίδοση σε όλους τους μήνες

																						κατά ενότητα;

																						Δεν θα χρησιμοποιήσουμε συνολικούς δείκτες για τις περαιτέρω αναλύσεις για να μην ενσωματώσουμε περιττή διασπορά σφάλματος σε αυτούς

																						Υπολογίσαμε τις συνάφειες με τη συνολική επίδοση κατά ενότητα, δηλαδή ελέγξαμε

																						το ποιες βαθμολογίες (4ος, 5ος ή 6ος μήνας) έχουν την υψηλότερη συνάφεια με τη συνολική

																						επίδοση όλων των επτά μηνών για κάθε ενότητα.

																						Η έβδομη βαθμολογία δεν χρησιμοποιήθηκε λόγω της "πτώσης" στη συνολική εκτίμηση

																						και φαίνεται ότι ο τέταρτος μήνας (η αντίστοιχη βαθμολογία)

																						έχει την υψηλότερη συνάφεια με τον γενικό δείκτη όλων των μηνών για όλες τις ενότητες.

																						Συνεπώς, θα χρησιμποιήσουμε τη βαθμολογία στον τέταρτο μήνα για τις τέσσερις ενότητες

																						στις περαιτέρω αναλύσεις.

																						Correlations

																										KN		CNDA		CDNB		OVL

																								KNT4		0.9513

																								KNT5		0.9326

																								KNT6		0.9273

																								CNDAT4				0.9626

																								CNDAT5				0.9614

																								CNDAT6				0.9260

																								CNDBT4						0.9584

																								CNDBT5						0.9389

																								CNDBT6						0.9221

																								OVLT4								0.9228

																								OVLT5								0.9223

																								OVLT6								0.9277
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		ANOVA Table		For 1 and 150 df

				F		Sig.

		KNT1 * Groups		3.65		0.0578

		KNT2 * Groups		4.21		0.0420

		KNT3 * Groups		1.09		0.2991

		KNT4 * Groups		4.62		0.0333

		KNT5 * Groups		4.94		0.0278

		KNT6 * Groups		6.91		0.0095

		KNT7 * Groups		8.01		0.0053

		CNDAT1 * Groups		4.11		0.0444

		CNDAT2 * Groups		4.12		0.0441

		CNDAT3 * Groups		8.90		0.0033

		CNDAT4 * Groups		33.84		0.0000

		CNDAT5 * Groups		29.37		0.0000

		CNDAT6 * Groups		38.93		0.0000

		CNDAT7 * Groups		39.25		0.0000

		CNDBT1 * Groups		0.04		0.8427

		CNDBT2 * Groups		0.06		0.8056

		CNDBT3 * Groups		1.24		0.2678

		CNDBT4 * Groups		14.86		0.0002

		CNDBT5 * Groups		21.47		0.0000

		CNDBT6 * Groups		25.40		0.0000

		CNDBT7 * Groups		25.55		0.0000

		OVLT1 * Groups		2.44		0.1205

		OVLT2 * Groups		3.11		0.0799

		OVLT3 * Groups		0.54		0.4645

		OVLT4 * Groups		4.59		0.0338

		OVLT5 * Groups		4.82		0.0297

		OVLT6 * Groups		5.26		0.0232

		OVLT7 * Groups		2.25		0.1354






